
Expeditionary Learning
Outward Bound

PROGRAM DESCRIPTION

Expeditionary Learning Outward Bound (ELOB) is a school reform program

that incorporates extensive content-based staff development. Students’educa-

tional experiences revolve around expeditions — long-term, in-depth studies of

a topic or theme that involve field work, service, adventure, and a cumulative

final project or performance.

Teachers, who are at the center of the learning experiences, must know their

content deeply and be able to transform their teaching practices so that they can

design and guide expeditions. Ten design principles and five program core

practices characterize each of the 65 ELOB schools. The ten principles include

an emphasis on character and academic development; social commitment,

vision, and service; cooperation and healthy competitions against oneself and

standards; the importance of caring and intimacy, solitude and reflection and

success and failure as means to and conditions for learning; respect for nature

and the environment; diversity and inclusivity in the classroom; and creation of

conditions in schools for all students to discover and construct meaning. ELOB

schools restructure schedules, school organization, teacher-student relation-

ships, curriculum, professional development, and assessment to create and sup-

port a community of learners engaged in expeditions.

PROGRAM CONTEXT

Expeditionary Learning Outward Bound is implemented at diverse school

sites, including schools in urban, suburban, and rural settings. It is effective in

a wide range of grade configurations including K-6, K-8, K-12, 6-12, and 9-12.

ELOB schools include diverse student populations that frequently are

composed of high populations of minority and low-income students.

• core ELOB
practices 

• designing
expeditions

• assessment
practices

• changing role
of the teacher

• engaging students
in learning

• instructional 
strategies

• literacy platform
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Reading the Program Descriptions

Each of the 26 programs that met the National Advisory Panel’s rigorous criteria
is described in the next five chapters. The language arts programs are divided into
several sections: those related to the study of literature appear first; those that relate to
language skills appear next; and those which address writing are last. The mathematics,
science, social studies, and interdisciplinary programs are in subsequent sections.
Each chapter begins with a table of contents to introduce the titles of the programs.
Although some programs included in the content-area chapters could be interdisciplinary
in nature, they were included in the content-area chapters because of their strong focus
on a particular content area. The descriptions are consistent in format and provide a
variety of information to help staff development leaders learn about each program and
understand how each meets the criteria for inclusion in What Works in the Middle:
Results-Based Staff Development. Information includes:

Program Description

The program description provides an ove r v i ew of the program. It describes key
features of the program in a succinct format to help staff development decision-make r s
understand how the program contributes to increased student achievement. 

The content of the staff development program, what
adults will know and will be able to do is summarized
for each program in the content box. 

Program Context

This section identifies demographic characteristics of the school and district sites
where the program has been successfully implemented. It provides information about
the location of the schools and districts (rural, urban, suburban) and the student population.
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STAFF DEVELOPMENT PROGRAM

The staff development program associated with Expeditionary Learning Outward

Bound is experiential and extensive. Its goal is changing teachers’views of teach-

ing and their role in the classroom and helping them become facilitators of learn-

ing rather than dispensers of knowledge.

The staff development program includes multiple dimensions. During five-day

summer planning institutes, national faculty works with teams of teachers in

developing their expeditions. On-site professional development occurs after

school or on planning days. On these days, national faculty help teachers align

their expeditions to state standards, assist with identifying additional resources and

materials, and help design concrete lessons. Additional training during the school

year might include using portfolios or creating rubrics and other forms of

authentic assessment. National leadership institutes focus on assessing a school’s

readiness to implement Expeditionary Learning. National leadership retreats and

conferences are held annually and promote collaboration. Week-long summits

provide immersion in a discipline or topic.

Other forms of staff development include sharing days where teachers network

with colleagues; visits from master teachers; workshops on special topics; visits to

schools with the ELOB network; leadership development forums for principals

and other school leaders; and Outward Bound expeditions designed for educators.

Most teachers participate in an average of 10-20 days of professional development

a year. Summer institutes, sharing days, planning days, and mini-sabbaticals are

the most frequent forms of ELOB staff de velopment.

Students’ academic achievement in math and reading on standardized,

norm-referenced, achie vement tests increased significantly as a result of

their participation in ELOB when compared to other schools in the states

and/or districts. In addition, students’attendance, parent involvement, atti-

tude about school, enjoyment of school, and active engagement in learning

increase as a result of the expeditionary structure of learning.

• training 

• coaching

• demonstrations

• action research

• school self-study

• school visitations

• periodic peer
review

Process

• entire school

Intended
Audience

SUMMARY OF RESULTS
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Students in Expeditionary Learning Outward Bound schools not only per-

formed better academically, but also socially. To determine how students

advanced academically, a complex evaluation system was conducted by the

Academy for Educational Development. Data from two cohorts of students

(1993-1995) were collected and analyzed separately and collectively. Cohort

A students are those who were enrolled for two years in an ELOB school and

received two years of ELOB instruction. Students in Cohort B received one

year of ELOB instruction. Students in both cohorts showed significant gains

on standardized assessments in reading and mathematics. 

Particularly notable in three schools was the increase of students in the top

two quartiles and the decrease of students in the bottom quartile. From 1993-

95, selected grades in selected schools showed significant gains in reading:

grades 5-6 in a K-8 school; grade six in two elementary schools; grade seven

in two middle schools; and grade eight in one middle school. In math, in

selected grades and selected schools the results are similar: grades 5-6 in a

K-8 school; grade 9 in a middle school; and grade 6 in two elementary

schools. In a middle school in Maine, student scores increased 45 points in

reading and 65 points in math on the Maine Educational Assessment, com-

pared to statewide gains of 5 points in reading and 25 points in math.

Individual school performances in Georgia, Iowa, and Massachusetts showed

similar significant gain in reading and math scores. Other evident gains were

in attendance, student enjoyment of school, active engagement, and parent

involvement.

EVIDENCE OF INCREASED

STUDENT ACHIEVEMENT

Expeditionary Learning Outward Bound, a comprehensive school reform

model, is included because it incorporates extensive content-specific staff

development. The integrated approach to teaching and learning required teach-

ers to have deep content knowledge in order to develop high quality interdis -

ciplinary learning experiences for students. Teachers not only learn to structure

the learning environment differently, but they also learn to structure their

teaching and content differently to engage students in authentic learning expe-

riences in where they are primarily responsible for their own learning.

✪ ✪ ✪ ✪ ✪ 

Success
Indicators

• state assessments

• norm-referenced
tests in reading and
mathematics

▲
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developer to request the necessary information. The project director then determined
if the information was sufficient to answer the questions of the reviewers. In some
cases, new information was circulated to reviewers before a final decision was made.

Following each team’s review and the compilation of the additional information
reviewed, program abstracts were developed. These program abstracts were then
shared with the Expert Review Council, a group of 26 middle level and content-area
experts, who provided feedback on each project and validated the program’s success.
In addition to the Expert Review Council, Reflector Groups were convened at various
places throughout the country, often at annual conferences of the collaborating
associations. Reflector Group members provided feedback on the content of the
abstract and the format of program descriptions.

This extensive review process has increased the likelihood that the programs
included in this guide are examples of middle grade, content-specific staff
d evelopment programs that have increased student achievement and that can be
replicated, adapted, or used as models for designing professional development. Of
course, having completed the review process does not guarantee that these programs
will be successful for every school. It does, how eve r, suggest that based on the
information available to reviewers, these programs have the potential to improve
teachers’ content knowledge, content-specific pedagogical processes, and student
achievement if programs are selected and implemented appropriately.
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SAMPLE SITES

Meg Campbell
Expeditionary Learning Outward Bound
122 Mount Auburn Street
Cambridge, MA 02138

KEY CONTACT PERSON . . . 

Academy of Educational Advancement, Inc.(1996). Expeditionary Learning Outward Bound:
Summary Report. New York: Author.

Expeditionary Learning Outward Bound:A Design for Comprehensive School Reform.
Cambridge, MA: Author.

Udall, D. & Rugen, L.(1997, January). From the inside out:the expeditionary learning 
process of teacher change. Phi Delta Kappan, 78 , 404-408.

DOCUMENTATION

Phone: 617-576-1260

Fax: 617-576-1340  

E-mail:meg_campbell@elob.org

Web site:www.elob.org

Rocky Mountain School of
Expeditionary Learning
Rob Stein, School Director
Beth Dorman, ELOB
Professional Development
3755 Magnolia Way
Denver, CO 80237
phone:303-759-2076
fax:303-756-2193
e-mail:Rstein@rmsel.org
beth_dorman@elob.org
web site:www.elob.org

Rafael Hernandez School
Margarita Muniz
Principal
61 School Street
Roxbury, MA 02119
phone:617-635-8187
fax:617-635-8190
e-mail:
muniz@boston.k12.ma.us
web site:unavailable

King Middle School
Michael McCarthy
Principal
92 Deering Avenue
Portland, ME 04093
phone:207-874-8140
fax:207-874-8290
e-mail:
mike_mccarthy@elob.org
web site:unavailable
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Gradually, an extensive “call for programs”— posted on Web sites, published
in professional journals, and shared by word-of-mouth — brought responses, and
with the assistance of a large contingency of supporters, a number of programs
were eventually identified. Programs with potential for inclusion emerged as the
panel members considered programs from the National Diffusion Network, the
Teacher Enhancement database maintained by TERC, professional development
resources compiled by the Eisenhower National Clearinghouse for Mathematics
and Science, and listings of grants awarded by the Office of Evaluation and
Research on Improvement from the U.S. Department of Education and the
National Science Foundation.

Particularly useful in the search for programs were past editions of Educational
Programs That Work: The Catalogue of the National Diffusion Network, published
annually by the National Diffusion Network (NDN) with support from the
Department of Education. Since its inception in 1974, the NDN grew to include
over 200 programs in its catalogue. The catalogue provided synopses of programs
that were approved for inclusion by the Program Effectiveness Panel (formerly the
Joint Dissemination Review Panel). To be approved, program developers submit-
ted evidence of their program’s effectiveness in meeting its goals and of its ability
to be replicated. The National Diffusion Network was disbanded in 1996.

Reviewing Programs

After the information for a program was received, the project director reviewed
the documentation submitted. If a preliminary review revealed that sufficient evi-
dence was available to demonstrate that all criteria were met, the program quali-
fied for more intensive review. Of the nearly 80 programs initially reviewed by the
project director, only half went on to the next step of the review process. A pro-
gram summary sheet was compiled that highlighted key aspects of the program.
This summary sheet was used in the next le vel of review.

If a program met all four criteria, it was then sent to the appropriate content-
area rev i ew team, a sub-committee of the National Advisory Panel. The rev i ew
teams were people with expertise in a core content area and representatives of the
professional associations for each discipline. For example, the mathematics proj-
ects were reviewed by the two representatives of the National Council for Teachers
of Mathematics who served on the National Advisory Panel and by at least two
others who had expertise in the discipline. Review team members could recom-
mend to include the program, seek additional information, or eliminate the pro-
gram. In almost every case, the questions that arose or the reasons for elimination
related to the student achievement data or the design of the staff development pro-
gram. If additional information was needed, the project director contacted the 

26 National Staff Development Council
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