
Exemplary Center
for Reading Instruction

• word recognition
skills

• vocabulary

• comprehension

• study skills

• spelling

• proofreading

• literature

• creative and
expository writing

• penmanship

• informal reading
assessment

Content

• rural, suburban,
and urban schools

• students of varied
ability levels

• high- and low-
poverty schools

• both high and low
percentages of
minority students

Context

PROGRAM DESCRIPTION

Exemplary Center for Reading Instruction (ECRI) focuses on helping teachers

learn strategies to teach word recognition skills, vocabulary, comprehension,

study skills, spelling, proofreading, creative and expository writing, penmanship,

and literature through direct instruction. The program’s goal is to improve

elementary and secondary students’ abilities to read and communicate eff e c t ive l y.

Teachers learn to use specific, scripted instructional materials that provide

them strategies such as eliciting accurate and rapid overt responses from

students during instruction; maintaining on-task-behavior; diagnosing student

errors; reinforcing correct responses; integrating the language arts; modeling

and prompting during instruction; and evaluating toward mastery of skills.

It is an instructional approach that focuses on individualized instruction,

p o s i t ive reinforcement, and high expectations for students. ECRI allows teachers

to continue using their existing reading and/or content materials, yet helps them

become more efficient and eff e c t ive instructionally. In addition to staff

development, ECRI includes curricular materials for students, instructional

resource materials, and criterion-referenced mastery tests.

The ECRI program was originally developed in 1972 and received National

Diffusion Network certification in 1974, 1985, 1990, and 1996.

PROGRAM CONTEXT

The ECRI program has been implemented in school and district sites that range

from urban to rural and suburban, with remedial, Title I, bilingual, gifted, learning

disabled, and regular education students. The districts in which the program is

used range from small to large districts with varied student populations. Some

districts have predominantly Caucasian students, while others have over 60

percent minority students (predominantly African American and Hispanic).
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Jim Carroll,Ph.D.
Project Director
Syracuse University
The Maxwell School/Project Legal
504 Maxwell Hall
Syracuse, New York 13244-4400

KEY CONTACT PERSON . . . 

Carroll, J. (1996). Project LEGAL:Revalidation Application. Syracuse, NY: Author.

Kentucky Department of Education.(1998). Results-Based Practices Showcase 1997-98.
Frankfort, KY: Author.

National Diffusion Network.(1996). Educational Programs That Work:The Catalogue of the National
Diffusion Network, 22nd edition . Longmont, CO:Sopris West.

SAMPLE SITES

DOCUMENTATION

Phone:315-443-4720

Fax: 315-443-5451

E-mail:jacarro@mailbox.syr.edu

Web site:www.maxwell.syr.edu/plegal

Booker T. Washington 
Junior High School 54
Candace Burnett
Teacher
103 West 107th Street
New York, NY 10025
phone:212-678-2861
fax:212-316-0883
e-mail:unavailable
web site:unavailable

The Bay Academy for the
Arts and Sciences
Robert Carlina
Teacher of Social Studies
and Law/Dean
1401 Emmons Avenue
Brooklyn, NY 11235
phone:718-891-9005
fax:718-891-3865
e-mail:rfcarlina@msn.com
web site:unavailable

Denver Academy
Fred Miller
Teacher
1101 South Race Street
Denver, CO 80210
phone:303-777-5870
fax:303-777-5893
e-mail:unavailable
web site:www.denveracademy.org
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• entire school

• entire department

• entire grade

Intended
Audience

STAFF DEVELOPMENT PROGRAM

The Exemplary Center for Reading Instruction program provides a five-day

training on teaching reading and language skills, using the ECRI instructional

approach. Training includes lecture, practice sessions, preparation of materials

for classroom use, and teaching students in a simulated setting.

During the training, teachers observe demonstrations and engage in micro-

teaching. The training curriculum includes reading strategies, assessment tech-

niques, setting high mastery expectations, giving positive reinforcement, and the

ECRI philosophy of reading instruction. Instructional and curriculum materials

support the implementation of the new skills in the classroom.

Teachers learn to schedule class time efficiently, track student progress, and

select an instructional schedule that fits within the existing time frame for

instruction in their schools. They learn to administer informal reading inven-

tories to place students in reading materials at the appropriate instructional level

and also how to set high expectations for student performance.

Other training is provided by ECRI trainers in workshops that range from two

to five days. In addition to the Basic Reading Seminar, the following seminars

are offered: Intermediate Reading; Advanced Reading; Integrating Literature,

Comprehension, and Study Skills; Integrating Comprehension, Composition,

and Literature; and Secondary Education (content-area reading). Phone support,

instructional materials, and site visits are also provided.

• training 

• practice

• demonstration

• modeling

Process

Students whose teachers received training in ECRI and used ECRI

instructional strategies and materials scored significantly better on

reading sub-tests and the total reading battery of standardized achieve m e n t

tests. These results hold across various ability groups and in a wide va r i e t y

of educational settings.

SUMMARY OF RESULTS
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Project Legal’s first evaluation was conducted during the 1978-1979 school

year, and subsequent evaluations have supported the initial findings. The

original study (1979) and subsequent ones (1982 and 1995) used a pre- and

post-test control and treatment group design. Students who participated in

Project Legal classrooms performed significantly better than those who had

more traditional social studies curriculum and instruction.

Criterion-referenced assessments of students’ law-related knowledge and

comprehension (KCL) and problem-solving skills in law (PSL) were

designed by the program developers to measure the program’s effectiveness.

The original study involved 1,718 students in New York state in diverse

school settings whose teachers were randomly assigned to implement either

Project Legal or traditional instructional approaches. The random assign-

ment of teachers and classrooms to treatment and control groups strengthens

the findings of the program evaluation. A more recent study involved three

geographically diverse settings (NJ, OK, NY). As in the previous studies,

fifth-, eighth-, and ele venth-graders in Project Legal classrooms scored sig -

nificantly better (p<.01) in knowledge and comprehension of legal issues and

in problem-solving related to legal issues.

EVIDENCE OF INCREASED STUDENT ACHIEVEMENT

This social studies program involves students in case-based constitutional law

that engages them because the issues are relevant to adolescents. It integrates

the use of technology into the curriculum to enhance students’ learning.

Students who have engaged in Project Legal have demonstrated increased

understanding of the U.S. Constitution and critical thinking. The staff devel-

opment component helps teachers identify cases for discussion, strengthens

their understanding of constitutional law, and develops their ability to use case-

study, problem-based instructional strategies.

✪ ✪ ✪ 

Success
Indicators

• criterion-referenced
tests of knowledge
and comprehension
of legal issues and
problem-solving
skills related to
legal issues

▲
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Program eff e c t iveness was demonstrated with (1) comparison group

students receiving their regular reading instruction and (2) expectancies

d e r ived from national normative data. Results are reported for seve r a l

sub-populations of students (4,000 total) in multiple district (200 schools)

and school contexts ranging from rural to urban. The increase in achievement

has been consistent for all studies (1974, 1985, 1990, and 1996). Gifted,

regular education, special needs, and special education students performed

s i g n i ficantly better (p<.005) on the reading subscales and total reading

composite scores on standardized achievement tests than (1) comparison

group students receiving their regular reading instruction and (2) ex p e c t a n c i e s

derived from national normative data. For example, in 1996, 1,099 students

in grades 7-10 in Lamar County, Alabama, demonstrated three years of

statistically significant growth (p<.01) on the comprehension section of the

Stanford Achievement Test. Students tested over a one-year period had a

median gain of 9.5 NCEs. Students tested over two years demonstrated a

median gain of 8.1 NCEs. Students tested over three years demonstrated a

7.85 median gain.

Results were consistent in three diverse sites for grades 5-8. Reg u l a r

education students in grades 5-8 gained between 4.13 and 12.15 NCE with a

statistically significant difference of p<.01. Special needs students in grades

5-7 gained between 6.41 and 19.78 NCEs with a statistical significance of

p<.05. Special education students in grades 5-8 gained between 7.30 and

23.93 with a statistical significance of p<.05.

EVIDENCE OF INCREASED STUDENT ACHIEVEMENT

Success
Indicators

• norm-referenced
reading 
assessments

The Exemplary Center for Reading Instruction (ECRI) program combines

i n t e n s ive skills training and scripted instructional materials to improve

students’reading skills and language skills. Data indicate that ECRI works

with students of all ability levels in a wide variety of school contexts. Many of

the implementation sites are in low socio-economic or poor-performing

schools. Results are also shown with special education, Ti t l e I, bilingual,

and gifted students. ECRI is best implemented with other language arts staff

d evelopment programs to provide a comprehensive language arts course of study.

✪ ✪ ✪ 

▲
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STAFF DEVELOPMENT PROGRAM

The staff development component of Project Legal consists of a minimum of 

a one- to three-day initial training session that immerses teachers in case-study,

problem-solving situations in which they are the learners applying the strategies

and techniques they are learning. Teachers not only engage in the learning strate-

gies, but also develop approaches for infusing the new strategies into their class-

rooms by developing lessons and units to take back to their schools and share with

their colleagues. Attention to transferring the learning from the workshop setting

to the classroom facilitates teachers’use of the new instructional strategies and

builds their confidence to do so. 

The goals of Project Legal that directly impact classroom practices and student

achievement are to impro ve curriculum related to the U.S. Constitution and legal

conflicts, strengthen and increase the use of problem-solving and critical thinking

strategies, and use case-study instructional strategies.

The goals of the teacher workshop are to: advance teachers’knowledge of law and

critical thinking skills; update teachers on landmark U.S. Supreme Court deci-

sions; teach the case-study method of instruction; coordinate K-12 education; and

share resources related to new social studies content standards and instructional

methods. Participants have ongoing support via telephone and internet consulta-

tion with the Project Legal staff and other social studies teachers who are imple-

menting the program.

Students in Project Legal classrooms in grades 5, 8, and 11

significantly improved their knowledge and comprehension of

law-related curriculum and their problem-solving skills related to

functioning in the U.S. legal/judicial system when compared to

students in traditional U.S. history classrooms.

• training 

• demonstration

• electronic and
phone support

• simulations

Process

• individual volunteer
teachers

• entire department
or team

Intended
Audience

SUMMARY OF RESULTS
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DOCUMENTATION

Reid, E.(1996). Program Evaluation Panel Report. Salt Lake City:Exemplary Center
for Reading Instruction.

C.W. Stanford Middle School
Robert MacLeod
Reading Resource Teacher
308 Orange High School Road
Hillsborough, NC 27278
phone:919-732-6121
fax:919-732-6910
e-mail:RobertMacleod@
cwsmail.cws.orange.k12.nc.us
web site:unavailable

Weldon City Schools
Gail C. Wade
Director of Human
Resource Development
301 Mulberry Street
Weldon, NC 27890
phone:252-536-4821
fax:252-536-3062
e-mail:unavailable
web site:unavailable

Darby Junior High School
Kellie Cohen
Director of Special Education
616 North 14th Street
Fort Smith, AR 72901-2811
phone:501-783-4159
fax:501-784-8165
e-mail:
rmathene@darby.fssc.k12.ar.us
web site:unavailable

SAMPLE SITES

Ethna R.Reid
Exemplary Center for Reading Instruction
3310 South 2700 East
Salt Lake City, UT 84109

KEY CONTACT PERSON . . . 

Phone:801-486-5083                

FAX: 801-486-0561    

E-mail:ereid@xmission.com

Web site:www.xmission.com/~ereid/ecri.htm

Reid School
Ethna R.Reid
2965 East 3435 South
Salt Lake City, UT 84109
phone:801-466-4214
fax:801-466-4214
e-mail:ereid@xmission.com
web site:
www.xmission.com/~ereid/
school.htm
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• wide range of
states, districts,
and schools 

• diverse ability 
levels

• urban, suburban,
and rural schools

Project Legal

• legal system

• constitutional law

• case-study
methodology

• problem-solving
skills

• critical thinking
skills

• use of technology
to enhance
instruction

Content

Context

PROGRAM DESCRIPTION

Project Legal is a law-related education program for those grades that include

U.S. history (most often 5, 8, and 11). It focuses on extending teachers’knowl-

edge of the constitutional basis of the legal system and use of problem-solving

and the case-study instructional methodology. The cases that students analyze

are drawn from significant Supreme Court cases of interest to adolescents.

Recognizing that more traditional teaching approaches have failed to impro ve

students’knowledge of the U.S. legal/judicial system, Project Legal provides

teacher training, design a more systematic approach to law and civic education,

and increase students’problem-solving and critical thinking skills.

The program provides teacher training, curriculum, internet-based instructional

materials, and student assessments to support the implementation of develop-

mentally appropriate case-study learning experiences. The program is

structured around two key components. First is an introductory unit of ten

lessons to develop students’knowledge about (1) how the law relates to them

and (2) the concept of legal values conflicts. The second component is biweekly

lessons that are incorporated into existing social studies curriculum to reinforce

and extend problem-solving skills and legal knowledge.

PROGRAM CONTEXT

Project Legal is currently used in more than 1,000 schools in 33 states with 

students of all ability levels, including special education and gifted students.

Urban, suburban, and rural schools have implemented the program with simi-

lar success.
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